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Abstract 

The purpose of this study is to examine the effect of the school library and reading 

program by comparing reading engagement and learning achievement of students that 

are sponsored with reading promotion program with those of a control group. A total of 

18 elementary and middle schools located in remote areas in Hunan, China were 

chosen as data collection sites. Among them, 9 schools were sponsored by the 

Reading Dreams Foundation to establish the library, provide book donations, and the 

supporting manpower to give reading instructions and promote reading activities. The 

other 9 schools without the sponsorship are chosen as the controlled group. The 

aspects explored for reading engagement are the motivation, behavior, and strategies 

of reading. A total of 4 surveys across 1.5 years for the students of both groups were 

conducted to determine their reading engagement level. The grades of final 

examinations for literature and mathematics after each surveys were also collected. 

The results shown that students in the schools with library and reading program 

sponsorship had significant positive impacts on their reading engagement level against 

the controlled group’s. The students in the schools with library and reading program 

sponsorship also had significant positive impacts on their grades of literature , and 

partial positive impacts on their grades of mathematics in different grades. 
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Introduction 

One of Library’s core values and fundamental principle is to enhance patrons’ 

ability to read what they wish (Anderson, 2013). The importance of school library in 

supporting development of children’s literacy has been addressed in multiple studies. 

Access to books in school and public libraries was a significant predictor of 2007 fourth 

grade NAEP reading scores. Access to school or classroom libraries was also a 

significant predictor of scores on the PIRLS test, a reading test given to fourth graders 

in 40 countries (Krashen, Lee, & McQuillan, 2012). Studies confirm that increased 

access to books is related to increased reading achievement, which also makes sense 

in view of findings that show that self-selected reading is a powerful predictor of reading 

achievement (Krashen, 2004, 2011, 2016).  

 

Besides the positive influence of the school library, reading engagement is also 

considered as an important factor that affects student's reading performance and 

reading ability. With higher degree of reading engagement, the students would perform 

higher reading achievement and make higher academic performance (Wigfield et al., 

2008; OECD, 2010). The PISA 2009 defined individual reading engagement as: 

“Individual Reading Engagement refers to the motivational attributes and behavioral 

characteristics of students’ reading.” Prominent constructs in the empirical literature on 

individual reading engagement include interest, perceived autonomy and social 

interaction. The behavioral characteristics include the amount and breadth of reading 

activities (Schleicher, Zimmer, Evans, & Clements, 2009). 

 

From the previous studies we suggest reading engagement includes three aspects: 

reading motivation, reading behavior and reading strategies. And also from the 

previous studies we know that access to books in library, reading instruction and 

reading engagement are important factors which may affect reading achievement. 

However, there are some research gaps remains: 

The previous studies did not tell us 

- Will access to books in library and reading program (reading instruction) affect 

reading engagement and learning achievement? 

- And previous studies mainly focus on measuring the reading achievement or 

language related subject’s achievement. What about a non language related 

subject like Math?  

Purpose and research questions 

In the rural and remote area in Hunan, China, children usually have very little 

access to books at home and in their communities, with less access to good public 

libraries and bookstores. They attend schools with either none or poorly supported 

classroom libraries and school libraries. Reading Dreams Foundation provides reading 
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promotion program sponsorship and dedicates on helping those schools in remote area 

to establish their libraries and providing reading instruction and promotion. Till the end 

of 2017, the foundation have already sponsored more than 300 schools to establishing 

their own libraries and reading programs.  

 

The purpose of this study is to examine the effect of the school library and reading 

program by comparing reading engagement and learning achievement (both Language 

& Math) of students that are sponsored with reading promotion program with those of 

a control group. Furthermore, this study also attempt to evaluate a model to measure 

the relationship of reading engagement and learning achievement and other factors.  

Research questions: 

- What’s the difference of student’s reading engagement between the students 

with/without the school library and reading program? 

- What’s the difference of student’s learning achievement ( Language & Math) 

between the students with/without the school library and reading program? 

Literature Review 

The measuring aspects of reading engagement 

Wigfield, Allan, and Guthrie (2000) proposed the engagement model of reading 

development n an article "Engagement and motivation in reading." in Handbook of 

reading research as fig 1. The square in the center includes Achievement, Knowledge, 

Practices, they are sort of reading development goals. And the four sides of The 

Dimond are motivations, Strategy Use, Conceptual Knowledge, and social Interactions, 

these are the dimensions of Reading Engagement.The outer ovals are Reading 

instructional process to increase reading engagement. The facets of reading 

engagement in this model are motivations, strategy use, conceptual knowledge, and 

social interactions. 
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Fig 1. Engagement model of reading development  

Source: Wigfield, Allan, and John T. Guthrie. "Engagement and motivation in reading." Hand-book of 

reading research 3 (2000): 403-422. 

 

 

The fig 2 shows the model of reading engagement processes within classroom 

contexts illustrates the motivational, behavioral aspects of reading engagement 

(Guthrie, Wigfield, & You, 2012).  

 

Fig 2. Model of reading engagement processes within classroom contexts 

Source: Guthrie, J. T., Wigfield, A., & You, W. (2012). Instructional contexts for engagement and 

achievement in reading. In Handbook of research on student engagement (pp. 601-634 

 



 

 

Proceedings of the 10th Asia Library and Information Research Group (ALIRG) Workshop 

Dec 15-16, 2018, Kyushu University, Fukuoka, Japan 

ALIRG 2018 | Japan 

 

Cheung, Mak, Sit, & Soh, (2016) proposed a conceptual model of sets of variables 

pertaining to the three facets of reading engagement in the explanation of reading 

literacy performance. The facets are Enjoyment of reading (fondness for reading), 

reading Strategies (good at reading), Diversity of reading(Aspiration for reading). 

This study concludes three aspects of reading engagement from previous studies: 

- reading motivation 

(Guthrie, Klauda, & Ho,2013; Wigfield & Guthrie, 1995, 1997; Wigfield, 1997) 

- reading behavior  

(Guthrie、Wigfield & Klauda,2012; Guthrie, Klauda, & Ho,2013) 

- reading strategies 

(Cheung, Mak, Sit, & Soh, 2016; OECD 2010) 

 

The other factors which may affect reading engagement and learning 
achievement 

As illustrated in PIRLS 2011 Theoretical Framework of the Contexts for Developing 

Children’s Reading Literacy, the home and school factors also affect the reading 

engagement processes (Mullis, Martin, Kennedy, Trong, & Sainsbury, 2009). In this 

study, we choose the schools in remote area, all with a similar location and condition 

to reduce the affects of school factors. Though, we still need to dive into measuring 

home factors. 

 

In the home aspect, many studies pointed out that the cultural capital will affect 

children’s reading achievement (OECD, 2001; OECD 2010b) and learning 

achievement (De Graaf et al., 2000; DiMaggio & Mhor, 1985; Dumais, 2002;Lee et al., 

2006; Tramonte et al., 2010）. Therefore, the Family Cultural Capital, which is coined 

by Bourdieu(1986), is chosen in the study as the Home factor. 

 

Otherwise, personal aspect is also considered as one of the measuring factors. In 

personal aspect, many studies have shown that self-efficacy may affect on reading 

literacy (Mullis, Martin, Gonzalez, & Kennedy, 2003; Mullis, Martin, Kennedy, & Foy, 

2007) and learning achievement (Wigfield, Eccles, Schiefele, Roeser & Kean, 2006; 

Zimmerman, Banudra, & Martinez, Pons, 1992; Denissen Zarrete & Eccles, 2007). 

 

In this study, family cultural capital and self-Efficacy are considered as the other 

factors which may affect reading engagement and learning achievement.  
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Research Design and Methods  

A survey research was conducted to measure the effects of different affecting 

factors on reading engagement and learning achievement. A total of 18 elementary and 

middle schools located in rural areas in Hunan, China were chosen as data collection 

sites. pre-test was conducted before the intervention of the sponsorship. A total of 3 

post-tests was conducted at the end of each semester. The independent samples t-

test was used to evaluate the effect. 

The Participants  

There are 18 conveniently chosen elementary and middle schools in rural area 

Shuangfeng County, Hunan, China. 9 schools were sponsored by the Reading Dreams 

Foundation as the experiment group, the other 9 schools without the sponsorship as 

the control group: 

- 9 schools in experiment group: 3,445 students grade1-8 

- 9 schools in control group: 3,263 students grade1-8 

The Intervention 

This study collaborate with Reading Dreams Foundation. The school in experiment 

group got the Reading Dreams Foundation Sponsorship. The foundation would help 

on setting up a school library: 

- with 1500-2000 books 

- shelves, tables, chairs & other furnitures (50,000 to 60,000RMB)  

The sponsorship also provides certain reading programs, including: FVR (Free 

Voluntary Reading) in library once a week, SSR (Sustained Silent Reading) 25-30 

minutes every workday. 

The Measuring Tools 

The measuring tool in this study is the questionnaire for students, which includes 

three parts of measurement 

- Reading Engagement 

Motivations for Reading Information Books School Questionnaire (MRIB-S) 

(Guthrie、Cambria & Wigfield, 2008) 

Reading Strategy Questionnaire (Luo, 2014; Lin, 2016) 

- Family Cultural Capital: Family Cultural Capital Questionnaire (Tao, 2016) 

- Self-Efficacy: Children's Self-Efficacy Scale (Bandura, 2006) 

The grades of final union examinations for literature and mathematics after each 

surveys were also collected 
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Preliminary Findings and Discussion 

A total of 4 surveys were conducted in 18 elementary and middle schools in rural 

area Shuangfeng County, Hunan, China. The independent samples t-tests was used 

to evaluate the effect of the intervention in experimental group with control group. The 

survey results are divided into following sections, including Reading Engagement, 

Family Cultural Capital, Self-Efficacy, and Academic Performance. 

Reading Engagement  

We measured students’ level of reading engagement via three aspects: reading 

motivation, reading behaviors, and reading strategies. Each aspect could be further 

divided into several different factors, and the p values of independent samples t-tests 

for each factor are shown in Table 1. Almost all factors could be found significantly (p 

< .05) positive in experimental group against control group. This demonstrates that 

students in the schools with library and reading program sponsorship are investing 

more time to read, read more, and enjoy reading more than the students in control 

group (respective factors: Intrinsic Motivation for Reading, Self-efficacy for Reading, 

Dedication). Otherwise, students in the schools with library and reading program 

sponsorship are also having a more positive attitude and belief in regards of reading, 

and they believe that reading is good value to the society (respective factors: Valuing 

of Reading, Prosocial Goals).  

 

In terms of the use of reading strategies, students in experimental group also 

showed more diversity and frequently used different strategies, indicating that students 

in experimental group pay more attention to the details of reading texts and can 

memorize contents by repeated reading (respective factor: Memorization strategy). 

They also have a better understanding of note taking and text processing tips, such as 

marking stances, finding summaries or outlines while reading (respective factor: 

Information Processing strategy). They can also link new knowledge with prior 

knowledge, life experience (respective factor: Elaboration strategy); They also know 

how to ask questions about the main concepts of reading objectives and text content, 

and self-monitor reading activities, especially whether the content of the article is 

understood (respective factor: Control strategy). Before starting reading, they would 

usually also pay attention to the article title, predict the content of the article according 

to the title, set reading goals, plan reading steps, remind themselves to grasp the key 

points…etc. (respective factor: Planning strategy). They also understand how to 

change reading methods, re-read what they do not understand, and figure out what 

they are confused about (respective factor: Adjustment strategy). 
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Table 1. p values of independent samples t-tests for each factor in Reading 

Engagement 

Aspect Factor Pre-test 1st Post-test 2nd post-test 3rd post-test 

Reading 

Motivation 

Intrinsic Motivation 

for Reading 
0.00* 0.00* 0.00* 0.00* 

Self-efficacy for 

Reading 
0.00* 0.00* 0.00* 0.00* 

Valuing of Reading 0.08 0.00* 0.00* 0.00* 
Prosocial Goals 0.00* 0.00* 0.00* 0.00* 
Undermining 

Reading 

Motivations 
0.01* 0.00* 0.00* 0.00* 

Reading 

Behaviors 

Dedication 0.00* 0.00* 0.00* 0.00* 
Avoidance 0.25 0.00* 0.00* 0.00* 

Reading 

Strategies 

Memorisation  0.01* 0.00* 0.00* 0.00* 
Information 

Processing 
0.00* 0.16 0.05 0.00* 

Elaboration 0.01* 0.00* 0.00* 0.00* 
Control 0.02* 0.00* 0.00* 0.00* 
Planning 0.03* 0.00* 0.00* 0.00* 
Adjustment 0.45 0.00* 0.00* 0.00* 

Family Cultural Capital  

In addition to Reading Engagement, we found that library and reading program 

sponsorship also have a significant impact on students' Family Cultural Capital (p < .05) 

as shown in Table 2. Among all three factors: Status Culture Participation, Parenting 

Style, and Educational and Cultural Resources, there are positive significant 

differences of experimental group against control group. The results demonstrate thar, 

the students in experimental group value more on the family cultural facts or events 

and participate more in cultural or reading activities. Their parents or family members 

also pay more attention to family education, family environment and living habits and 

good manners. They also invest more on family education and cultural resources. 

 

Table 2. p values of independent samples t-tests for each factor in Family 

Cultural Capital 

Aspect Factor Pre-test 1st Post-test 2nd post-test 3rd post-test 

Family Cultural 

Capital 

Status Culture 

Participation 
0.00* 0.00* 0.00* 0.00* 

Parenting Style 0.01* 0.00* 0.00* 0.00* 
Educational and 

Cultural Resources 
0.00* 0.00* 0.00* 0.00* 
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Self-Efficacy 

Regarding Self-Efficacy aspect, the students in the schools with library and 

reading program sponsorship had the significantly positive results in all four factors 

(including: Self-Efficacy for Academic Achievement, Self-Efficacy for Self-Regulated 

Learning, Self-Assertive Efficacy, and Self-Efficacy for Reading Skills Learning) than 

the students in control group (p < .05) as shown in Table 3. This indicates that the 

students in experimental group are more confident after the implementation of the 

sponsorship, and are more able to learn spontaneously, and will take the initiative to 

carry out pre-class preview and after-class review and other learning activities. Being 

positive in self-regulated learning indicates a better time management, more 

proactively cleaning their learning environment and finishing their homework with self-

discipline. In the factor of Self-Assertive Efficacy, the results also demonstrate that, 

student in experimental group have more confidence, can express their views in 

class, answer the teacher's questions with confidence and so on. Besides, the library 

and reading program sponsorship may also help students develop good manne, 

improve hygiene habits, life routines and politeness. 

 

Table 3. p values of independent samples t-tests for each factor in Self-Efficacy 

 

Aspect Factor Pre-test 1st Post-test 2nd post-test 3rd post-test 

Self-Efficacy 

Self-Efficacy for 

Academic 

Achievement 
1.00 0.00* 0.00* 0.00* 

Self-Efficacy for 

Self-Regulated 

Learning 
0.00* 0.00* 0.00* 0.00* 

Self-Assertive 

Efficacy 
0.00* 0.00* 0.00* 0.00* 

Self-Efficacy for 

Reading Skills 

Learning 
0.05 0.48 0.00* 0.00* 

Academic Performance  

Students in both experimental and control groups need to take the final union 

examinations for literature and mathematics. In the pre-test phase, most of 

elementary school students in control group had significant higher scores (p <. .05) in 

Literature, while students in experimental group had significant higher scores in Math 

as shown in Table 4. After around six months of Intervention, most elementary 

students in experimental group had significant higher scores in both Literature and 

Math. Notable finding is that, higher grade and middle high school students in 

experimental group had significant higher scores in Math in this 1st post-test phase. In 
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the 2nd post-test phase, middle grade and higher grade elementary students in 

experimental group remained having significant higher scores in Literature. Some 

potential reasons for the lower grade elementary students in experimental group did 

not have significant higher scores in Literature may be due to 2nd post-test was taken 

in a new school year, all the 1st grade students were new students at that time. It may 

need to take more time for the Intervention to take effect on those new students. The 

other possible reason is that, the difficulty of text for lower grade students is too plain 

and simple to make difference. 

 

Table 4. p values of independent samples t-tests for Academic Performance 

Grade Subject Pre-test 1st Post-test 2nd post-test 

Lower (1st, 2nd ) Literature 0.01*(negative) 0.00* 0.18 
Math 0.03* 0.00* 0.00*(negative) 

Middle (3rd, 4th) Literature 0.00*(negative) 0.32 0.00* 
Math 0.04* 0.00* 0.00* 

Higher (5th, 6th) Literature 0.00*(negative) 0.00* 0.04* 
Math 0.53 0.03* 0.88 

Middle High School Literature 0.10 0.28 N/A 

Math 0.07 0.00* N/A 

Conclusion 

Overall, the level of reading engagement of students in experiential group is 

significantly higher than that of students in control group. From the survey results, it 

can be found that the students in the schools with library and reading program 

sponsorship are more likely to enjoy reading, affirm the value of reading, and have 

more confidence in completing the reading tasks. Meanwhile, in terms of social goals, 

the students in experiential group are more likely to abide by the school norms and 

cooperate with their teachers and peers. The implementation of library and reading 

program sponsorship can bring significant benefits to students' academic performance 

in Literature subject, especially after more than six months to one year of 

implementation. A follow-up research to track the influence of other subject like Math 

is suggested. 
 



 

 

Proceedings of the 10th Asia Library and Information Research Group (ALIRG) Workshop 

Dec 15-16, 2018, Kyushu University, Fukuoka, Japan 

ALIRG 2018 | Japan 

 

References: 

Abadzi, H. (2007, October). Absenteeism and beyond: Instructional time loss and 

consequences (Policy Research Working Paper Number 4376). Washington, DC: 

World Bank Independent Evaluation Group. 

Adams, M.J. ( 1990 ). Beginning to read: Thinking and learning about print. 

Cambridge, MA: MIT Press. 

Baker, L., Afflerbach, P., & Reinking, D. (1996). Developing engaged readers in 

school and home communities. Hillsdale, NJ: Erlbaum. 

Bandura, A. (1977). Self-efficacy: Toward a unifying theory of behavioral change. 

Psychological Review, 84, 191-215. 

Bandura, A. (1986). Social foundations of thought and action: A social cognitive 

theory. Englewood Cliffs, NJ: Prentice Hall. 

Bandura, A. (1991). Self-efficacy mechanism in physiological activation and 

health-promoting behavior. In J. Madden, IV (Ed.), Neurobiology of learning, emotion 

and affect (pp. 229- 270). New York: Raven. 

Bandura, A. (1994). Self-efficacy. In V. S. Ramachaudran (Ed.), Encyclopedia of 

human behavior (Vol. 4, pp. 71-81). New York: Academic Press. (Reprinted in H. 

Friedman Ed., Encyclopedia of mental health. San Diego: Academic Press, 1998). 

Bandura, A. (2006). Guide for constructing self-efficacy scales. Self-efficacy 

beliefs of adolescents, 5(307-337). 

Bourdieu, P., 1973. Cultural reproduction and social reproduction. In: Brown, R. 

(Ed.), Knowledge, Education, and Cultural Change. Tavistock Publications Limited, 

London, pp. 71–112. 

Bourdieu, P., 1977. Cultural reproduction and social reproduction. In: Halsey, A.H. 

(Ed.), Power and Ideology in Education. Oxford University Press, New York. 

Bourdieu, P. (1986) The forms of capital. In J. Richardson (Ed.), Handbook of 

Theory and Research for the Sociology of Education. (pp. 241-258 ). New York, NY: 

Greenwood. 

Chall, J. (1983). Stages of reading development. New York: McGraw-Hill. 

Cheung, K.-c., Mak, S.-k., Sit, P.-s., & Soh, K.-c. (2016). A typology of student 

reading engagement: Preparing for response to intervention in the school curriculum. 

Studies in Educational Evaluation, 48, 32-42. 

doi:https://doi.org/10.1016/j.stueduc.2015.12.001 

Clotfelter, C., Ladd, H., & Vigdor, J. (2007, November). Are teacher absences 

worth worrying about in the U.S.? (Working Paper Number W13848). Cambridge, MA: 

National Bureau of Economic Research. 

Conner M. & Norman P.(1995). Predicting health behaviour: Research and 

practice with social cognition models Open University Press, Buckingham, Englan 

Cramer, E., & Castle, M. (Eds.). (1994). Fostering the love of reading: The affective 

domain in reading education. Newark, DE: International Reading Association. 



 

 

Proceedings of the 10th Asia Library and Information Research Group (ALIRG) Workshop 

Dec 15-16, 2018, Kyushu University, Fukuoka, Japan 

ALIRG 2018 | Japan 

 

Darling, S., & Westberg, L. (2004). Parent involvement in children’s acquisition of 

reading. The Reading Teacher, 57(8), 774-776. 

Darling-Hammond, L. (1996). The right to learn and the advancement of 

teaching:Research, policy, and practice for democratic education. Educational 

Researcher, 25(6), 5-17. 

Davies, B. (Ed.). (2009). The essentials of school leadership (2nd ed.). Los 

Angeles: Sage. 

Dearing, E., Kreider, H. & Weiss, H.B. (2008). Increased family involvement in 

school predicts improved child-teacher relationships and feelings about school for low-

income children. Marriage & Family Review, 43(3), 226-254. 

Denissen, J. J. A., Zarrett, N. R., & Eccles, J. S. (2007). I like to do it, I’m able, and 

I know I am: Longitudinal couplings between domain specific achievement, Eds. & N. 

Eisenberg (Vol. Ed.), Handbook of child psychology: Vol. 3. Social, emotional, and 

personality development (6th ed., pp. 933–1002). New York: Wiley.Journal of Applied 

Psychology, 88, 87–99. 

De Coster, I., Baidak, N., Motiejunaite, A., & Noorani, S. (2011). Teaching Reading 

in Europe: Contexts, Policies and Practices: ERIC. 

De Graaf, N. D., De Graaf, P. M. & Kraaykamp, G. (2000). Parental cultural capital 

and educational attainment in the Netherlands: A refinement of the cultural capital 

perspective. Sociology of Education, 73, 92-111. 

DiMaggio, P. & Mohr, J. (1985). Cultural capital, educational attainment, and 

marital selection. American Journal of Sociology, 90, 1231-1261. 

Donahue, P., Daane, M., & Grigg, W. (2003). The nation’s report card: Reading 

highlights 2003. Washington, DC: National Center for Education Statistics. 

Dumais, S. A. (2002). Cultural capital, gender, and school success：The role of 

habitus. Sociology of Education 75, 44-68. 

Ehri, L. (1995). The emergence of word reading in beginning reading. In P. Owen 

& P. Pumfrey (Eds.), Children learning to read: International concerns (Vol. 1) (pp. 9-

31). London: Falmer Press. 

Erberber, E. (2009). Analyzing Turkey’s data from TIMSS 2007 to investigate 

regional disparities in eighth grade science achievement. Unpublished doctoral 

dissertation, Boston College. 

Greenwald, R., Hedges, L.V., & Laine, R.D. (1996). The effect of school resources 

on student achievement. Review of Educational Research, 66(3), 361-396. 

Guthrie, J.T., Alao S., Rinehart J.M.(1997).Engagement in reading for young 

adolescents.Journal of Adolescent & Adult Literacy,40(6), 438-446. 

Guthrie, J.T. (2001). Contexts for engagement and motivation in reading. Reading 

Online, 4(8). Retrieved from: 

http://www.readingonline.org/articles/artindex.asp?HREF=/articles/handbook/gu 

thrie/index.html 



 

 

Proceedings of the 10th Asia Library and Information Research Group (ALIRG) Workshop 

Dec 15-16, 2018, Kyushu University, Fukuoka, Japan 

ALIRG 2018 | Japan 

 

Guthrie,J.T.,& Anderson,E.(1999).Engagement in reading:Process of motivated, 

strategic, knowledgeable, social readers.In J.T. Guthrie & D.E. Alvermann(Eds.), 

Engaged reading:Process, practices, and policy implications(pp.17-45). New 

York:Teachers College Press. 

Guthrie, J.T. & Wigfield, A.(1997). Relations of Children’s motivation for reading to 

the amount and breadth of their reading. Journal of Educational Psychology, 89(3), 

420-432. 

Guthrie, J. T., & Wigfield, A. (2000). Engagement and motivation in reading. In M.L. 

Kamil, P. Mosenthal, P.D. Pearson, & R. Barr (Eds.), Handbook of reading research 

(Vol. 3, pp. 403–422). Mahwah, NJ: Erlbaum. 

Guthrie, J. T., Wigfield, A., & You, W. (2012). Instructional contexts for 

engagement and achievement in reading. In Handbook of research on student 

engagement (pp. 601-634). Springer US. 

Guthrie, J. T., Klauda, S. L, & Ho, A. N. (2013). Modeling the relationships among 

reading instruction, motivation, engagement, and achievement for adolescents. 

Reading Research Quarterly, 48(1), 9-26. 

Guthrie, J. T., & Klauda, S. L. (2014). Effects of classroom practices on 

readingcomprehension, engagement, and motivations for adolescents reading. 

Research Quarterly, 49(4), 387-416. 

Howie, S. (2007). South Africa. In I.V.S Mullis, M.O. Martin, A.M. Kennedy, & K.L. 

Trong (Eds.), PIRLS 2006 encyclopedia: A guide to reading education in the forty 

PIRLS 2006 countries (pp. 381-392). Chestnut Hill, MA: Boston College. 

Lance, K. C., Rodney, M. J., & Hamilton-Pennell, C. (2000). How School Librarians 

Help Kids Achieve Standards: The Second Colorado Study. 

Lee, J., & Barro, R.J. (2001). Schooling quality in a cross-section of countries. 

Economica, New Series, 68(272), 465-488. 

Lee, J-S., & Bowen, N. K. (2006), Parent Involvement, Cultrual Capital, and the 

Achievement Gap among Elementary School Children. American Educational 

Research Journal, 43(2), 193-218. 

Marzano, R.J., Waters, T., & McNulty, B.A. (2005). School leadership that works: 

From research to results. Alexandria, VA : Association for Supervision and Curriculum 

Development. 

Miller, R., Murnane, R., & Willett, J. (2007). Do teacher absences impact student 

achievement? Longitudinal evidence from one urban school district (Working Paper 

Number W13356). Washington, DC: National Bureau of Economic Research. 

Mullis, I.V.S., Martin, M.O., Gonzalez, E.J., & Kennedy, A.M. (2003). PIRLS 2001 

international report: IEA’s study of reading literacy achievement in primary school in 35 

countries. Chestnut Hill, MA: Boston College. 

Mullis, I.V.S., Martin, M.O., Kennedy, A.M., & Foy, P. ( 2007 ). PIRLS 2006 

international report: IEA ’s progress in international reading literacy study in primary 

schools in 40 countries. Chestnut Hill, MA: Boston College. 



 

 

Proceedings of the 10th Asia Library and Information Research Group (ALIRG) Workshop 

Dec 15-16, 2018, Kyushu University, Fukuoka, Japan 

ALIRG 2018 | Japan 

 

Mullis, I.V.S. , Martin, M.O., Kennedy, A.M., Trong, K. L., & Sainsbury, M. (2009). 

PIRLS 2011 Assessment framework. International Association for the Evaluation of 

Educational Achievement. Herengracht 487, Amsterdam, 1017 BT, The Netherlands. 

National Education Association. (2008). Parent, family, community involvement in 

education (Policy Brief No. 11). Washington, DC: Author. 

Povey R., Conner M., Sparks P., James R.,& Shepherd R.(2000).Application of 

the theory of planned behaviour to two dietary behaviours: roles of perceived control 

and self-efficacy British Journal of Health Psychology, 5 , pp. 121-139, 

10.1348/135910700168810 

Krashen, S. (2004). The power of reading. 2nd. Ed. Englewood, CO: Libraries 

unlimited. 

Krashen, S. (2009). Anything but reading. Knowledge Quest, 37(5), 18-25. 

Retrieved from https://search.proquest.com/docview/194730243?accountid=14228 

Krashen, S. (2011). Free voluntary reading. ABC-CLIO. 

Krashen, S. (2016). The Purpose of Education, Free Voluntary Reading, and 

Dealing with The Impact Of Poverty. School Libraries Worldwide, 22(1), 1-7. doi: 

http://dx.doi.org/10.14265.22.1.001 

Krashen, S., Lee, S., & McQuillan, J. (2012). Is the Library Important? Multivariate 

Studies at the National and International Level. Journal of Language and Literacy 

Education, 8(1), 26-36. 

OECD.(2003). PISA2000 result: executive summary. Retrieved from 

http://www.oecd.org/edu/school/2960581.pdf 

OECD.(2010a). PISA2009 assessment framework: key competencies in 

reading,mathematics and science. Retrieved from 

http://www.oecd.org/pisa/pisaproducts/44455820.pdf  

OECD. (2010b). PISA 2009 result: executive summary. Retrieved from 

http://www.oecd.org/pisa/pisaproducts/46619703.pdf  

OECD. (2010c). PISA 2009 result: learning to lean. Retrieved from 

http://www.oecd.org/pisa/pisaproducts/48852630.pdf 

OECD & Statistics Canada. (1995). Literacy, economy, and society: Results of the 

first international adult literacy survey. Paris; Ottawa, ON: Authors. 

Robinson, V.M.J. (2007). School leadership and student outcomes: Identifying 

what works and why (ACEL Monograph Series No.41). Winmalee, NSW, Australia: 

Australian Council for Educational Leaders Inc. 

Room to Read. (2015). Room to Read’S School Libraries Improve Reading Habits 

- Room to Read. Retrieved from https://www.roomtoread.org/the-latest/room-to-read-

s-school-libraries-improve-reading-habits/ 

Schleicher, A., Zimmer, K., Evans, J., & Clements, N. (2009). PISA 2009 

Assessment Framework: Key Competencies in Reading, Mathematics and Science. 

OECD Publishing (NJ1). 



 

 

Proceedings of the 10th Asia Library and Information Research Group (ALIRG) Workshop 

Dec 15-16, 2018, Kyushu University, Fukuoka, Japan 

ALIRG 2018 | Japan 

 

Sherblom, S.A., Marshall, J.C., & Sherblom, J.C. (2006). The relationship between 

school climate and math and reading achievement. Journal of Research in Character 

Education, 4(1&2), 19-31. 

Stanovich, K. (1986). Matthew effects in reading: Some con- sequences of 

individual differences in the acquisition of literacy. Reading Research Quarterly, 21, 

360–407. 

Taylor, B.M., Pearson, P.D., Clark, K., & Walpole, S. (2000). Effective schools and 

accomplished teachers: Lessons about primary-grade reading instruction in low-

income schools. The Elementary School Journal, 101(2), 121-165. 

Todd, R. J., & Kuhlthau, C. C. (2004). Student learning through Ohio school 

libraries. OELMA. 

Tramonte, L., & Willms, J. D. (2010). Cultrual capital and its effects on education 

outcomes. Economics of Education Review, 29, 200-213. 

Trong, K.L. (2009). Using PIRLS 2006 to measure equity in reading achievement 

internationally. Unpublished doctoral dissertation, Boston College. 

United States National Commission on Libraries and Information Science. 

(2008).Schools that work! (3rd ed.). Retrieved November 17, 2008, from http:// www2. 

scholastic.com/content/collateralresources/pdf/s/slw32008.pdf 

van Diepen, M., Verhoeven, L., & Aarnoutse, C. (2008, September). Determinants 

of reading literacy in industrialized societies. Paper presented at the 3rd IEA 

International Research Conference, Taipei, Chinese Taipei. 

Verhoeven, L. ( 2002 ). Sociocultural and cognitive constraints on literacy 

development. Journal of Child Language, 29, 484-88. 

Wigfield, A. , Eccles, J.S., Schiefele, U., Roeser, R.W., & Kean, P.D. (2006). 

Development of achievement motivation. In W. Damon & R.M. Lerner (Series Eds.) & 

N. Eisenberg (Volume Ed.), Handbook of Child Psychology, 6th Edition, Vol. 3, Social, 

Emotional and Personality Development (pp. 933–1002). New York: Wiley. 

Wigfield, A, & Guthrie J. T.. "Engagement and motivation in reading." Handbook 

of reading research 3 (2000): 403-422. 

Wigfield, A. & Guthrie, J. T. (2004). Reading Engagement Index (REI). Retrieved 

from http://www.cori.umd.edu/measures/REI.pdf 

Wigfield, A., Guthrie, J. T., Perencevich, K.C., Taboada, A., Klauda, S.L., Mcrae, 

A., & Barbosa, P. (2008). Role of reading engagement in mediating effects of reading 

comprehension instruction on reading outcomes. Psychology in the schools, 45(5), 

432-445. 

Wigfield, A., Guthrie, J. T., Tonks, S., & Perencevich, K. C. (2004). Children's 

motivation for reading: domain specificity and instructional influences. Journal of 

Educational Research, 97, 299-309. 

Zimmerman, B. J., Banudra, A., & Martinez-Pons, M. (1992). Self-motivation for 

academic attainment: The role of self-efficacy beliefs and personal goal. American 

Educational Research Journal, Vol. 29, No. 3, pp. 663-676. 


